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Description of curricular unit

A study of the history and visual culture of the Mexican Revolution (1910-1920).  Students will analyze some of the most famous photographic images of the time period.  This particular lesson plan was prepared for a 9th grade Humanities course as part of a larger unit on Latin America.  However it could be modified and adopted for the Spanish classroom: Native Speakers or Advanced Level.  The lesson takes approximately two weeks (one week of historical context activities and one week for image analysis activities), but could be easily expanded through the addition of supplemental readings.

Objectives

· To critically analyze images, or to develop “visual literacy”

· To understand the role visual culture plays in constructing national identity 

· To develop a deeper understanding of the Mexican Revolution as a historical and national event.

Essential Questions

· What is visual culture?  How do we define it?

· What are the advantages and disadvantages of using images (in this case photographs) to promote a national cultural identity, a particular political agenda or social values? 

· Are these photographs historical documents or art?  Do you think there could be a relationship between political images and artistic images?

Geographic and Historical Context  (approx. one week)
Screen the documentary film: The Storm that Swept Mexico. Luis Valdez (2011) PBS

http://www.pbs.org/itvs/storm-that-swept-mexico/
Before screening the film: Briefly introduce central themes and figures of the revolution.  

Suggested Activities

· Using the mottos of the key historical players, give students a preview of what they will learn in the documentary and highlight the distinct objectives that drove the revolution.  For example: “Order and Progress” (Diaz), “Free suffrage and No Re-election” (Madero), “Land and Liberty” (Zapata), “The Angel & The Iron Fist” (Pancho Villa)

· Discuss the geographic characteristics of different regions of Mexico in order to launch a discussion with students. Ask them to anticipate the various interests that will divide the country. See the following on-line maps on the PBS website: (http://www.pbs.org/itvs/storm-that-swept-mexico/the-revolution/maps-revolution/)

· Key concepts, events and people: Distribute the list of “key terms and concepts” (see attached). Students should be able to define and identify the historical significance of each term.  You may want to include a short quiz at the end of the lesson.

· Optional supplemental reading: Carlos Fuentes. “Land and Liberty.” The Buried Mirror: Reflections on Spain and the New World. Boston: Houghton Mifflin, 1999.

While screening the film: Information organizer 

· Students should complete the graphic aid, “Describing Wheel” while they watch the film (see attached).  In the center of the wheel, students write: Mexican Revolution.  Around the outside of the wheel, students should label each quadrant with the names of major historical figures and major concepts.  In each section of the wheel, students fill in key words, descriptions or dates that correspond with each major term.  Pause the film periodically through out the screening to check for comprehension and to give students more time to take notes in their describing wheels.

After screening the film: “Faces of the Revolution” Biographies & On-line Quiz

· Faces of the Revolution: Based on their research on the PBS documentary website, students prepare short biographies about five key figures of the revolution. Students submit a short written biographical summary and present a short oral presentation to the class. This activity can be divided in several ways.  For example, students can work in small groups to research the same figure and then representatives from each group can meet to share what they have learned.  Or, students can prepare the written summary for homework and meet in groups the following day, by historical figure, to share what they have found before presenting a brief summary to the class. See attached rubric “Faces of the Revolution.”

· Online Quiz “Who Would You Ride With?”  

For a fun activity, take the online quiz based on the documentary film.

http://www.facebook.com/TheStorm1910?sk=app_118201161575732
Image Analysis (approx. one week)
In this series of activities, students analyze quintessential images of the Mexican Revolution captured by Mexican photographer Agustin Victor Casasola.  Using the graphic organizer –Observe / Infer / Explain / Conclude (O. I. E. C.)– students will develop critical readings of the images.  The instructor may decide to allow students to work individually or in pairs.  The analysis gathered in the graphic organizer should be formalized in a written essay (1-2 pages).  Each student will then present the image and their analysis to the class (5 minute oral summary).

**To open the class discussion of these images and to provide a solid model of how to use the graphic organizer, analyze several images together as a class using the O. I. E. C. rubric. 

**Optional supplemental reading: Rita Pomade. “The legacy of Agustin Victor Casasola (Photographer 1874 - 1938).” Mexconnect.com
Conclusion: Personal Reflection

Villa and Zapata are dead: After students have presented their individual “readings” of the images, show the two images of Pancho Villa and Emiliano Zapata that confirm and document their deaths.  Ask students to reflect for five minutes in their journals. Lead students in a general discussion of their thoughts and reflections.  Ask them to discuss the historical and cultural significance of the images.  Ask students if they see a connection between these images and the demand for photographs of the bodies of Saddam Hussein and Osama Bin Laden.

Reflection essay: Have students turn in a short (1-2 page) reflection essay responding to the three essential questions that open the curricular unit.  They may also comment on their favorite image; why and how it affected them.

Useful Links and Resources

Pomade, Rita. “The legacy of Agustin Victor Casasola (Photographer 1874 - 1938).” Mexconnect.com 
The Storm that Swept Mexico. Luis Valdez (2011) PBS 

http://www.pbs.org/itvs/storm-that-swept-mexico/
“Mexican Revolution Study Guide” http://www.phuhs.org/teachers/burtonjo/examreview_HTML/mexrevolution.htm
Leal, Luis. “La revolución.” México: civilización y culturas. Boston, Houghton Mifflin, 1955.

Paz, Octavio. “De la independencia a la revolución.” El laberinto de la soledad. México: Fondo de Cultura Económica, 1994.

Fuentes, Carlos. “Land and Liberty.” The Buried Mirror: Reflections on Spain and the New World. Boston: Houghton Mifflin, 1999.

Key Terms and Concepts: Mexican Revolution

The documentary film, reading assignments, and class discussion will help you to become familiar with the following people, concepts, historical documents and events. Be prepared to define and explain the historical significance of each.

Porfirio Díaz

Order and Progress

Francisco Madero

Anti-reelection

Plan of San Luis Potosi

Henry Lane Wilson

Pancho Villa

General John Pershing

Punitive Expedition 

Battle of Celaya

Emiliano Zapata

Land and Liberty

The Adelitas
Plan of Ayala

Ten Tragic Days

Victoriano Huerta

Venustiano Carranza

Alvaro Obregon

Plan of Guadalupe

Constitution of 1917


-Article 3


-Article 27


-Article 123

José Vasconcelos

Plutarco Elías Calles

Pascual Orozco



Faces of the Revolution: The Storm that Swept Mexico
http://www.pbs.org/itvs/storm-that-swept-mexico/the-revolution/faces-revolution/

Using the information you will find on the “The Storm that Swept Mexico” website, prepare a brief sketch of five key players in the history of Mexican Revolution.  In your biographical summaries, respond to the following questions:

1. Where were they coming from? Think geographically and in terms of social class and political background.

2. What were they fighting for?

3. Who were their greatest allies and enemies?  (Careful, this 

may change over the course of the revolution)

4. Identify their important accomplishments or failures? 

5. What was their ultimate destiny?

O. I. E. C.  Image Analysis
Observe  What do you see in this image?  Focus your observations on the content of the image (people, places) and the formal aspects of the images (composition of the scene, shallow or deep focus, use of light and shadow, camera angle and perspective, etc.)

Infer  What assumptions can you make about the people or landscapes represented in the image?  Does the image, or some part of it, have symbolic meaning? Does the image tell a story?

Explain  Explain how or why you see the image in this way.  Explain your interpretations using your initial observations as evidence to defend your point of view.

Conclude  What conclusions can you draw from your observations and analysis?  Consider as well: Who created the image?  Who is the intended audience? What do you believe is the intended message?  Is there an unintended message as well that you can draw from the image?

	Observe
	Infer
	Explain
	Conclude

	
	
	
	


Describing Wheel:


Write your topic at the center. Add describing words about your topic to the spokes.
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